
This is a guide to CHILDES data on the acquisition of Romance languages.  For a 
general introduction to the CHILDES database, please consult intro.pdf. The links in the 
table below are clickable, as are the thumbnails to the left. 
 

Corpus Age Range N Comments 
 Catalan – 

Serra / Sole 
on page 3 

1–4 10 Longitudinal study of language acquisition in 
Catalan and Spanish children 

French – 
Champaud on 

page  4 

1;9.18–2;5.27 1 Longitudinal study of language development in 
French with recordings made over a 28-month 

period 
 French -  

leveille on 
page 6 

2;1.19–3;3.12 1 Longitudinal study with weekly recording 
sessions 

 French – 
Montreal on 

page 8 

5;6–11;6 36 s Cross sectional study focusing on speech acts 
in Kindergarten, third- and fourth-grade chil-
dren playing “veterinarian” and “assistant” 

 French – 
Rondal on 

page 12 

2;3–4;9 1 Large longitudinal corpus of mother–child 
interactions in French with some English 

 Italian -  
Calambrone 
on page 14 

large age range 17 Contains both longitudinal and crosssectional 
data from six normal and 11 language disor-

dered Italian-speaking children 
 Italian -  

Roma on page 
16   

1;4–4;0 1 Longitudinal study of a single child 

 Portuguese -  
Boatoreo on 

page 18 

5, 7, 10, adult 120 Elicited narratives describing two picture book 
stories 

 Portuguese – 
Porto on page 

18 

5;0–9;6 161 Cross sectional study with 9 age groups that 
focuses on language development in the period 

of the acquisition of literacy 
 Portuguese -  
Florianopolis 
on page 22  

1;8.21 
1;10.20 
2;2.8 

1 Longitudinal study of one Brazilian Portuguese 
child’s 5530 utterances in broad phonetic 

transcription (including intonational patterns) 
collected in three sessions 

 
Spanish – 

Becacesno on 
page 23 

4-12 81 One-hour sessions 

 Spanish – 
ColMex on 

page 24 

6–8 90 School-aged children 

 Spanish -  
Diez-Itza on 

page 25 

3;0–3;11 20 First 10 boys and 10 girls from a larger corpus 
under preparation 

http://childes.psy.cmu.edu/manuals/0intro.pdf


 Spanish – 
Linaza on 

page 
26   

2–4 years 1 Longitudinal study of a child learning Spanish

 Spanish – 
Lopez Ornat 
on page 27 

1;7–3;11 1 Longitudinal study of a child learning Spanish

 Spanish – 
Marrero / 
Albala on 

page 
28 

1;6–8;0 6 Longitudinal study of Spanish children from 
the Canaries with12 data files 

 Spanish – 
Montes on 

page 29 

1;7.20–2;11.14 1 Longitudinal study of parent–child interactions 

 Spanish – 
Romero on 

page 34 

2;0 1 Cross sectional study of one child at age 2 

 Spanish – 
Serra / Sole 
on page 38 

1;4.8–3;10.20 1 Longitudinal study of a monolingual Spanish-
speaking child in Cataluña 

 Spanish – 
Shiro on page 

39   

54 first grade 
57 fourth grade 

111 Narratives from Venezuelan children in four 
elicited tasks 

 Spanish – 
Vila on page 

41 

0;11–4;8 1 Longitudinal corpus with 35 recordings 



1. Catalan – Serra / Solé 

Miquel Serra 
Departament de Psicologia Basica 
Universitat de Barcelona 
Adolf Florensa s/n 
Barcelona, 08028 Spain 
mserra@psi.ub.es 
 
The Serra–Solé longitudinal study includes 10 children. Five are monolingual 

Catalan, four are bilingual Catalan-Spanish, and one is monolingual Spanish. The 
Spanish-speaking child (#10) is included in the Spanish directory. The other children are 
in the Catalan directory. The children were videotaped monthly from 1 to 4 years of age 
from 1986 to 1989. They were videotaped at their homes in spontaneous interaction with 
a familiar adult, usually the mother, in sessions of 30 to 45 minutes. All the children 
belong to middle-class families. The research project is entitled “Language acquisition in 
Catalan and Spanish children” and is directed by Miquel Serra (Universitat de Barcelona) 
and Rosa Solé (Universitat Autonoma de Barcelona). It has received support from the 
Spanish research council (Grants DGICYT PB84/0455; PB89/0317; PB91/0851; 
PB94/0886). The research assistants of the project have been: Montserrat Cortés, Connie 
Schultz, Elisabet Serrat, Vicens Torrens, and Melina Aparici. Cristina Vila and Montse 
Capdevila have collaborated in different stages of it. The authors would appreciate 
receiving a copy, or a summary, of any work using the corpus. 

Table 1: Monolingual Catalan Children 

Number Name  # Files Age Range Sex 
01 Pep 31 1;0.27–3;6.21 M 
03 Alvar 20 1;2.28–3;1.13 M 
05 Guillem - 1;0.0–4;0.0 M 
08 Gisela - 1;7.14–4;2.3 M 
09 Laura - 1;7,20–4;0.10 F 

 

Table 2: Bilingual Catalan–Spanish Children 

Number Name # Files Age Range Sex 
02 Antoni 23 1;4.1–3;0.24 M 
06 Marti 24 0;10.14–4;0.13 M 
07 Josep Andreu 24 0;10,1–4;0.3 M 
12 Caterina 18 1;1.17–4;3.21 F 

 



2. French – Champaud 

Christian Champaud 
Laboratoire de Psych. CNRS 
28, Rue Serpente 
Paris 75006 France 
kail@ext.jussieu.fr 
 
This subdirectory contains data that were videotaped, transcribed, and coded in 

CHAT by Christian Champaud, Chargé de Recherches at the C.N.R.S. (UA 316). The 
participant of the study is Grégoire. The work was done in collaboration with Grégoire’s 
family with particular assistance from his mother Dominique. Thanks are due to 
Catherine Marlot, Danièle Boussin, and Françoise Roland for transcription, rechecking, 
and typing. This work is still in progress and new data are still being added to the corpus. 

 
Grégoire was the third child of Dominique (mother, born on 3-AUG-46) and Michel 

(father, born on 5-APR-48, whose usual name is Kôfy). Grégoire was born on 28-APR-
86. His elder brother, Adrien, was born on 21-APR-80. The other brother, Victor, was 
born on 16-JUN-83. Grégoire’s parents lived in Paris, France, and the only spoken 
language in the family was French. Both parents had college degrees. Dominique was a 
professor of French, who left her job in order to take care of her family. She had 
experience in developmental psycholinguistics (investigations conducted with Laurence 
Lentin) and in linguistics. Michel was a professor of German at the University of Paris 
III. The socioeconomic status of Grégoire’s family can be characterized as upper-middle-
class. 



2.1 Space Insertion 

 In French, when a word begins with a vowel, this leads in some cases to the 
disappearance of the final vowel of the preceding word: “l’ami” and not “le ami.” The 
vowel -e is elided, and in the spelling, the two words are linked together by an 
apostrophe. This is the case for a determiner preceding a noun, or for a clitic pronoun 
preceding a verb, and so forth. It is important to add a space after the apostrophe in these 
cases. It allows to make searches for some determiners or articles, for pronouns, and for 
the words that follow, as whole words. It allows also to include them in frequency counts, 
or to take them into account for computing the MLU in words. This decision implies that, 
in French CHAT transcriptions, the strings c’, d’, j’, l’, m’, n’, qu’, s’, t’, and y’ must be 
obligatorily followed by a space. Presently, this has only been done with some 
transcriptions. 

 
In hyphenated words like abat-jour, the hyphen (-) must be replaced by a plus (+): 

abat+jour, in order to avoid confusions with suffixes. In French, the hyphen symbol is 
sometimes used between words, like in est-ce que; in these cases, the hyphen symbol 
must be omitted and replaced by a space to yield est ce que to ensure that all words are 
included in frequency counts. 

 
 In order not to create an unreadable transcript and in order to avoid overinterpretation 

often inherent in error analysis, a decision was made to rely on the %pho tier for the 
definitive form of words. It is then possible to revise interpretations on the main line 
without returning to the videotape. 

Table 3: Champaud Files 

File Date Age 
greg01.cha 16-FEB-1988 1;9.18 
greg02.cha 1-MAR-1988 1;10.3 
greg03.cha 22-MAR-1988 1;10.24 
greg04.cha 19-APR-1988 1;11.21 
greg05.cha 3-MAY-1988 2;0.5 
greg06.cha 22-JUN-1988 2;1.24 
greg07.cha 28-JUL-1988 2;3.0 
greg08.cha 29-SEP-1988 2;5.1 
greg09.cha 11-OCT-1988 2;5.13 
greg10.cha 25-OCT-1988 2;5.27 

 
An additional directory called GREGX contains observations and notes of the parents 

or investigator for which no audio recording is available and no double-checking can be 
done. These files begin when Grégoire is 1;9 and run for about 28 months, but the later 
ones are not yet transcribed. 



3. French – Leveillé 

Madeleine Leveillé 
Laboratoire de Psych. Experimentale 
28 rue Serpente 
Paris 75006 France 
 
This directory contains files from a longitudinal study of a single French child. The 

study was conducted by Madeleine Leveillé and Pat Suppes of Stanford University. The 
data was donated to CHILDES by Patrick Suppes in 1985. The data are in CHAT format 
without English glosses. The target child was an only child of academic parents in their 
thirties. He was in close association with only native French speakers. His parents were 
willing to submit to the rather demanding rule that all they said, as well as what their 
child said, would be recorded for 1 hour a week over an indefinite period of time. 

 
Philippe was born on March 3, 1969. In the first visit, Philippe was 25 months and 19 

days old. He was a sociable little boy who was not shy, even with strangers. During the 
period of data collection, he often went to the Faculty of Sciences with his father who 
taught there. He also visited his mother in a laboratory of psychology where she worked, 
and he occasionally participated in experiments in the laboratory. Usually he attended 
nursery school; when he did not stay there the whole day, a lady in her forties stayed with 
him at his house. Both his mother and father talked a lot with him and provided him with 
a verbally and intellectually stimulating environment. 

 
The first observational period, April 22 through June 24, 1971, twas completed before 

summer vacation began. After an interruption of nearly three months (83 days) when 
Philippe went to the country, the sessions continued at the same frequency through 
December 18, 1971. There was a lapse of 14 days between September 30, 1971 and 
October 14, 1971 due to a strike on the Metro, which paralyzed Paris. At that time 21 
hours had been recorded. Then the visits became less frequent. Between March 23 and 
May 6 a total of 63 days elapsed because Philippe was on vacation. Session 33 was the 
last one, because Philippe was leaving Paris for his summer vacation. The complete 
schedule of recording sessions was as follows. 

Table 4: Philippe Files 

File Date Age File Date Age 
phil01 4-22-71 2;1.19 phil17 11-4-71 2;8.1 
phil02 4-29-71 2;1.26 phil18 11-11-71 2;8.8 
phil03 5-6-71 2;2.3 phil19 11-18-71 2;8.15 
phil04 5-13-71 2;2.10 phil20 11-25-71 2;8.22 
phil05 5-20-71 2;2.17 phil21 12-2-71 2;8.29 
phil06 5-29-71 2;2.26 phil22 12-18-71 2;9.15 
phil07 6-3-71 2;3.0 phil23 1-6-72 2;10.3 
phil08 6-10-71 2;3.7 phil24 1-20-72 2;10.17 



phil09 6-17-71 2;3.14 phil25 2-3-72 2;11.0 
phil10 6-24-71 2;3.21 phil26 2-10-72 2;11.7 
phil11 9-16-71 2;6.13 phil27 2-24-72 2;11.21 
phil12 9-23-71 2;6.20 phil28 3-9-72 3;0.6 
phil13 9-30-71 2;6.27 phil29 3-23-72 3;0.20 
phil14 10-14-71 2;7.11 phil30 5-6-72 3;2.3 
phil15 10-21-71 2;7.18 phil31 5-18-72 3;2.15 
phil16 10-28-71 2;7.25 phil32 6-1-72 3;2.29 

   phil33 6-15-72 3;3.12 
 
 
For practical reasons, recording sessions always took place in the morning, generally 

not long after Philippe had awakened. Each session, with a few exceptions, lasted 1 hour. 
Although the recording periods were relaxed and informal, Philippe was asked not to 
leave the room in which the tape recorder was installed for any significant time. Usually 
the tape recorder was set up in the living room, which was at the center of the apartment. 
Only the microphone was moved to the kitchen during breakfast. If Philippe wanted to 
play in his bedroom, the tape recorder was taken there and Philippe was asked not to go 
into the other rooms too often or too long. 

 
Publications using these data should cite: 

 
Suppes, P., Smith, R., & Leveillé, M. (1973). The French syntax of a child’s noun 

phrases. Archives de Psychologie, 42, 207–269. 
 



4. French – Montréal 

Helga Feider (deceased) 
Centre d'ATO-CI 
University of Quebec 
Montréal, PQ Canada 
 
Madeleine Saint-Pierre 
Centre d'ATO-CI 
University of Quebec 
Montréal, PQ H3C 3P8 Canada 
 
This directory contains a set of dialogues produced in a task of role play recorded by 

Helga Feider and Madeleine Saint-Pierre in a Montréal public school. The children are 
playing “Veterinarian” and “Assistant” and are trying to cure various sick stuffed 
animals. The corpus is closely transcribed for the use of a variety of speech acts as 
described below. The corpus consists of 36 files of from three age groups:  

1. Kindergarten —5;6 to 6;8 
2. Grade 3 — 8; 5 to 9;6  
3. Grade 4 —10;6 to 11;6 

Table 5: Montréal Kindergarteners 

# of dyad Gender Duration 
(min:sec) 

Rate/Min 
Vet. 

Rate/Min 
Asst. 

01 Male 05:30 16.55 12.73 
02 Female 14:00 11.29 07.14 
03 Female 18:00 09.33 07.44 
04 Vet: M Asst: F 12:00 08.25 09.92 
05 Male 14:00 12.00 06.00 
06 Male 07:00 06.86 05.29 
07 Male 06:50 03.22 05.71 
08 Male 05:00 09.60 12.00 
09 Male 12:30 18.96 17.76 
10 Male 10:00 12.10 17.78 
11 Female 09:00 04.11 05.33 

 

Table 6: Montréal Grade Three 

# of dyad Gender Duration 
(min:sec) 

Rate/Min 
Vet. 

Rate/Min 
Asst. 

12 Male 16:00 02.87 03.81 
13 Female 11:00 13.82 06.00 



14 Male 12:00 11.42 06.92 
15 Female 06:00 10.17 02.33 
16 Female 12:00 25.75 03.00 
17 Male 09:00 10.56 09.44 
18 Male 14:00 12.79 03.64 
19 Male 09:00 14.0 06.56 
20 Vet: M Asst: F 07:00 12.57 00.71 
21 Male 05:00 06.20 03.80 
22 Female 09:00 02.78 02.00 
23 Male 18:00 15.22 04.98 
24 Female 06:30 08.62 02.00 

 

Table 7: Montréal Grade Four 

# of dyad Gender Duration 
(min:sec) 

Rate/Min 
Vet. 

Rate/Min 
Asst. 

25 Male 11:30 17.13 07.22 
26 Female 06:30 14.62 15.54 
27 Male 07:30 15.07 17.87 
28 Female 13:11 12.52 02.58 
29 Male 09:22 19.22 06.4 
30 Female 06:33 10.38 04.43 
31 Male 14:30 14.14 07.45 
32 Female 21:08 10.36 03.83 
33 Vet: F Asst: M 08:00 12.50 09.50 
34 Female 17:00 22.59 09.18 
35 Male 09:00 11.22 04.33 
36 Female 08:00 09.45 02.91 

 
 
On the %spa tier, the following speech act codes are used. Type 1 are assertive acts of 

definition or description. Type 2 are directives. Type 3 are suggestions. Type 4 are com-
missives. Type 5 are expressives. 

Table 8: Montréal Speech Act Types 

Code Description Example 
1a unmarked assertive J’ai fini. J’ai oubli 
1b prediction Il va. 
1c description Son coeur bat. 
1d evaluation Il est triste. 
1e information son num 
1f confirmation c’est 
1g self-correction Pas lui, le lapin; oui c’est 



1h disconfirm Non, il n’a pas de fi 
1i assent Oui, sa patte est bris 
1j dissent Je ne le crois pas 
1k dispute Tu dis “aux yeux” c’est les oreilles. 
1l metaphor, irony J’ai bien commenc 
1n supposition, assumption Ca peut 
1p fabulation Il fait minuit 
1q action regulation 3-9-8-7-5-3-4 (while dialing) 
2a permission request Je l’appelle? 
2b information request Qu’est-ce qu’il a, le chat? 
2c order Apporte-moi le chien. 
2d prohibition  
2e polite request Peux-tu me passer la seringue? 
2f self-directive Bon, m’as y donner une piq 
2g confirmation request C’est l’ours? 
2h attention request Regarde. 
2i justification request Qu’est-ce que tu fais là? 
2j reflecting on a course of action Qu’est-ce qu’on fait? 
3a grant permission Il va pouvoir sortir demain. 
3b proposing a course of action On va y donner une piq. 
3c propose an action by authority Faudrait qu’il reste á l’hôpital. 
4a proposal Je vais m’en occuper de lui. 
4b offer Tiens, le thermometer. 
4c compliance with request O.K. 
4d refusal of a request Ben, on ne sait. 
5a verbal acknowledgment Bonjour, madame. 
5b emotional reaction Oh, mon doux! 
5c reaction with explanation Zut, c’est qu’il est tannant, lui! 
6 playful speech Halo, monsieur ours. 
7 other speech act  
0 incomplete, no obvious func-

tion 
 

 
 

Additional non-CHAT codes used on the main tier and sometimes on the %com tier 
include: 

 
[% r]: laugh 
[% re]:  the preceding word is repeated 
[% sol]:  monologue 
[% sim]:  simulated speech 
[% aff]:  head nod to indicate agreement 
[% idem]:  non verbal action corresponding to previous verbal request 
[% h]:  high voice 
[% g]:  low voice 



[% f]:  loud voice 
[% p]:  low vocal intensity 
[% a]:  fast speech 
[% l]:  slow speech 
[% chu]:  whisper 
[% cha]:  chanted speech 
[% ri]:  speech emitted while laughing 
[% sac]  staccato voice 
[% al]:  the preceding syllable is lengthened 
 
This classification system was developed and validated by the authors on the basis of 

these two articles: 
 

Bach, K., & Harnish, R. M. (1979). Linguistic communication and speech acts. 
Cambridge, MA: MIT Press. 

Dore, J. (1977). “Oh Them Sheriff”: a pragmatic analysis of children’s response to ques-
tions. In S. Ervin-Tripp & C. Mitchell-Kernan (Eds.), Child discourse. New York: 
Academic Press. 

 
Publications using these data should cite: 
 
Feider, H., & Saint-Pierre, M. (1987). Elementary school children’s pragmatic skills: 

What children learn between five and ten. Lenguas Modernas, 14, 57–67. 
Saint-Pierre, M., & Feider, H. (1987). Etude psycholinguistique des capacités pragma-

tiques du langage chez les enfants de cinq a dix ans. Revue Québécois de linguistique, 
16, 163–186. 



5. French – Rondal 

Jean Rondal 
Laboratoire de Psychologie 
Boulevarde du Rectorat, 5 
Sart-Tilman 
B-4000 Liège, Belgium 
jarondal@vm1.ulg.ac.be 
 
This corpus was contributed by Jean Rondal of the University of Liège. This directory 

contains a set of 120 files of interactions between Jean Rondal’s son Stephane and his 
Mother Rene. Stephane was born on 28-JUN-1972 and was the only child during the time 
of these recordings. Stephane has agreed to the use of his name in the files. Between the 
ages of 1;2 and 4;3, the child was living in the United States in St. Paul, Minnesota with 
his parents. The language spoken in the family was French with only a few sentences 
from English from time to time. Between 4;4 and 4;9, the child was back in French-
speaking Belgium with his family. From approximately 3;2 to 4;3, Stephane attended 
nursery school in St. Paul. His French MLU dropped in the first half of this period of 
time from 4.50 to 3.25, as he was struggling to learn to speak more English. Not 
uninterestingly, the mother’s MLU stagnated and even dropped about 0.50 MLU during 
the same period of time. 

 
The transcription and segmentation of utterances was done in accord with the 

principles discussed in Rondal, Bachelet, and Peree (1985). The files were converted into 
CHAT in 1992. The bulk of the sentences are produced either by the child (CHI) or the 
mother (MOT). Occasional sentences from the father or other adults are marked as Other 
(OTH). The mother’s sentences are transcribed in standard French orthography. The 
child’s sentences are transcribed in a nonstandard form in order to capture more closely 
the actual phonetics of the child’s productions. The departures from standard French 
orthography are as follows: 

1. A colon (:) following a vowel indicates lengthening. 
2. The tilde (~) following the vowel “e” indicates an oral unrounded vowel 
 with relatively high tongue position, as in the French word for “tea.” 
3. e= is a lowered front oral unrounded vowel as in “paix.” 
4. i= is a lowered front nasal unrounded vowel as in “pain.” 
5. u= is a lowered front nasal rounded vowel as in “brun.” 
6. o= is a lowered back nasal rounded vowel as in “bon.” 
7. a= is a low back nasal rounded vowel as in “blanc.” 
8. oe is a lowered front rounded oral vowel as in “peur.” 
9. eu is an high front oral rounded vowel as in “peu.” 
10. o” is a lowered back oral rounded vowel as in “peau.” 
11. o is a lowered back oral rounded vowel as in “part.” 
12. w indicates a rounded voiced velar semi-vowel or glide, as in “Wallon.” 

 



No attempt has been made or will be made to convert this system to UNIBET. 
Elisions are indicated by the apostrophe. Word stressing and pauses are marked. There 
are no comments or situational notes. 

 
Publication using these data should cite: 
 
Rondal, J. A. (1985). Adult–child interaction and the process of language understanding. 

New York: Praeger. 
Rondal, J. A., Bachelet, J. F., & Peree, F. (1985). Analyse du langage et des interactions 

verbales adulte-enfant. Bulletin d’Audiophonologie, 5. 



6. Italian – Calambrone 

Paola Cipriani 
IRCCS “Stella Maris” 
INPE-Universitá di Pisa 
Viale del Tirreno, 331 
Calambrone (Pisa), Italy 
 
Giuseppe Cappelli 
ILC (CNR) 
Via della Faggiola, 32 
Pisa 56100 Italy 
beppe@icnucevm.cnuce.cnr.it 
 
This corpus includes data on both normal and disordered language development. The 

normal data come from six participants (2 boys and 4 girls) whose speech samples were 
collected at home. Each child was recorded bimonthly and every session lasted from 30 
to 45 minutes. The data from children with language disorders were collected at the Stella 
Maris Institute and include longitudinal as well as cross-sectional data on clinical syn-
dromes (developmental dysphasia, genetic and chromosomal disorders). The longitudinal 
participants are three dysphasic children, observed from the age of three. Their linguistic 
production was limited to holophrases and few word associations. Their speech was 
videotaped during monthly 30-minute sessions. 

 
This database is the result of research conducted from 1985 to 1990 in the laboratory 

of “Fisiopatologia del linguaggio in etá evolutiva” in which many people have taken part: 
Piero Bottari, Anna Maria Chilosi, Lorena Cittadoni, Alessandro Ciuti, Anna Maccari, 
Natalia Pantano, Lucia Pfanner, Paola Poli, Stefania Sarno, Luca Surian, and Paola 
Cipriani as coordinator. Pietro Pfanner is the Scientific Director of the Institute. Giuseppe 
Cappelli of the Institute for Computational Linguistics (directed by Antonio Zampolli) 
was responsible for the computational aspects of the project. Data collection was 
supported by the grant 6 500.4/ICS/62.1/1135 (13/08/85) assigned to the Stella Maris 
Scientific Institute by the Italian Ministry of Health. 

 
All transcripts were derived from videotaped interactions recorded with a video 

camera (Hitachi VM 200E or Nordmende V150). Each session was also audiotaped with 
a Sony™ TCM-6 recorder with Sony™ ECM-150T personal microphone. Transcripts 
were filed on floppy disks of IBM personal computer by one researcher, and the level of 
mutual evaluation agreement was checked by two independent transcribers. 

 
The six normal participants were: Rafaello, a first-born boy from a family of high 

SES: followed from 1;7.08 to 3;3.00 (39 videotapings); Rosa, a second-born girl from a 
middle-low SES, followed from 1;3.00 to 3;3.23 (43 videotapings); Martina, the only 
daughter from a family of middle SES, followed from 1;7.00 to 3;0.00 (20 videotapings); 
Guglielmo, a second-born boy from a family of middle-high SES, followed from 2;1.00 



to 2;11.00 (13 videotapings); Viola, a second-born girl from a family of middle SES, 
followed from 1;10.00 to 3;0.14 (23 videotapings); and Diana, a first-born girl from a 
family of middle SES, followed from 1;6.07 to 3;0.19 (26 videotapings). 

Table 9: Longitudinal SLI Participants  

Participant Ages Files Kbytes Words Child 
Words 

Marco 6;2 – 9;4 13 296 30587 8027 
Sara 4;11 – 6;5 12 257 32735 8216 

Davide 5;8 – 6;11 4 73 9191 4490 
TOTAL  29 626 72513 20733 

 

Table 10: Cross-Sectional SLI Participants 

Participant Ages Files Kbytes Words Child 
Words 

Manolo 7 1 5 489 489 
Angela 8;2 1 5 307 307 
Jessica 10;3 1 6 469 469 
Romina 8;3 1 7 497 497 
Paola 10;7 1 5 234 234 
Ketty 11;10 1 4 270 270 

Francesca 7;9 1 11 1179 674 
Emanuele 9;3 1 5 654 400 

      
TOTAL  8 48 4179 3420 

 
 
The language samples from children and interacting adults were transcribed in CHAT 

format with a minimum context contained in dependent tiers (%act; %gpx; %exp); the 
main lines of the children contain the real speech produced, with some coding for special 
forms of lexicon, punctuation, and pauses. At a second stage some new lines were added 
in order to code errors, omissions, and presyntactic devices. The focus of our first 
analysis was on lexical and morphological acquisition by normal and language-impaired 
children, looking in depth for transitional phenomena and stages of global language 
development. 
 
Publications using these data should cite: 

 
Cipriani, P., Pfanner, P., Chilosi, A., Cittadoni, L., Ciuti, A., Maccari, A., Pantano, N., 

Pfanner, L., Poli, P., Sarno, S., Bottari, P., Cappelli, G., Colombo, C., & Veneziano, 
E. (1989). Protocolli diagnostici e terapeutici nello sviluppo e nella patologia del lin-
guaggio (1/84 Italian Ministry of Health): Stella Maris Foundation. 



7. Italian – Roma 

Elena Pizzuto 
c/o Virginia Volterra 
Istituto di Psicologia CNR 
Viale Marx, 15 
Rome, Italy 
pizzuto@kant.irmkant.rm.cnr.it 
 
Elena Pizzuto of the CNR in Rome has contributed these data in CHAT from a longi-

tudinal study of a single child originally studied by Antinucci and Volterra. This corpus 
was collected in 1969 and 1970 as part of a language acquisition project at the Istituto di 
Psicologia in Rome. The male participant’s name is Francesco. He was taperecorded 
between 1;4 and 4;0. The data is morphemically coded. The data collected had as focus 
the child’s spontaneous language production with adults and the relevant contextual 
information during interaction. The transcription was morphemic rather than 
phonological and no attention was given to other features, such as paravocal. 

 
Francesco was a bright, healthy child of middle-class, university educated parents liv-

ing in Rome. Francesco’s mother worked part-time as a biochemist. During her absence, 
Francesco was cared for by a working-class maid. The maid spoke a lower-class Roman 
version of Italian and this might be considered as a possible influence on Francesco’s 
speech. Francesco attended preschool during the morning in the period from 2;6 (2 years, 
6 months) through his fourth birthday. Francesco was a first-born child. His sister was 
born slightly before his third birthday. The mother’s pregnancy is an issue that clearly 
concerned him and is discussed several times in the records from about 2;6 to 3;0. 

 
Francesco was studied from 1;4 to 4;0. He was visited in his home approximately 

every two weeks, and two-hour audio recordings were made at each visit. The observer 
was well known to the family, and the children were accustomed to the recording 
equipment. Sessions were for the most part spontaneous and unplanned, although the 
adults present tended to initiate games or other activities that encouraged the children to 
talk. Because both were highly verbal children, such encouragement was rarely 
necessary. 

 
Transcriptions of the recording sessions include all child speech, all adult speech rele-

vant to the child’s utterances, and information concerning the nonverbal context. The 
latter includes descriptions of the child’s play activities, actions by the adult which 
prompt comment by the child, and any contextual or background information clarifying 
the child’s communicative intentions. In Francesco’s case, observer Virginia Volterra 
was also a family friend present on many occasions outside the research periods. Hence 
her background notes and interpretations are a particularly rich and accurate source. 

 
When coding the transcripts into CHAT, several simplifications were made. First, a 

variety of types of data were noted on a %cri line. The abbreviation “cri” here stands for 



“context-relevant information” including gesture, situation, proxemics, and so forth. 
Second, the symbol @ was used without any further extensions for nonstandard forms. In 
general, these transcripts contain insufficient information to be used to study 
phonological development, intonation, retracings, or speech acts. 

 
Publications using these data should cite: 

 
Antinucci, F., & Parisi, D. (1973). Early language acquisition: A model and some data. In 

C. Ferguson & D. Slobin (Eds.), Studies in child language development. New York: 
Holt. 

Antinucci, F., & Volterra, V. (1978). Lo sviluppo della negazione nel linguaggio 
infantile: Uno studio pragmatico. In L. Camaioni (Ed.), Sviluppo del linguaggio e 
interazione sociale. Bologna: Il Mulino. 

Volterra, V. (1972). Prime fasi di sviluppo della negazione nel linguaggio infantile. Ar-
chivio di Psicologia, Neurologia e Psichiatria, 33, 16–53. 

Volterra, V. (1976). A few remarks on the use of the past participle in child language. 
Journal of Italian Linguistics, 2, 149–157. 

Volterra, V. (1984). Waiting for the birth of a sibling: The verbal fantasies of a two year 
old boy. In I. Bretherton (Ed.), Symbolic Play. New York: Academic Press. 



8. Portuguese – Batoreo 

Hanna Batoreo 
Departamento de Linguística 
Faculdade de Letras Univ. Lisboa 
Lisbon 1699 Portugal 
hb@di.fc.ul.pt 
 
This corpus of narratives in Portuguese was collected in the context of work by 

Hanna Jakubowicz Batoreo on a doctoral dissertation in linguistics entitled “Towards the 
Characterization of the Interface Between Linguistic Expression and Spatial Cognition in 
European Portuguese: A Psycholinguistic Approach to the Expression of Space in 
Elicited Narrative Discourse” supervised by Professor Isabel Hub Faria at the Laboratorio 
de Psicolinguistica, Faculdade de Letras da Universidade de Lisboa, Lisboa, Portugal, 
1996. This dissertation was supported by two funds of Junta Nacional de Investigacao 
Cientifica e Tecnologica: FMRH/BD/241/92 and PRAXIS XXI/BD/5260/95. 

 
The two stories used for elicitation are the “horse” story and the “cat” story. For each 

story 60 narratives were elicited — 30 from adults and 30 from children. The children 
were ages 5, 7, and 10 with 10 children in each age group. The total number of elicited 
narratives is 120. The file names indicate the story (“h” or “c”) followed by the age of the 
participant (5, 7, 10, or “ad”) and the serial number of the participant within the group. 
After the numbers, is either the letter “f” for female or “m” for male. 

 
The dissertation focuses on the linguistic knowledge of space. The language studied 

is the European variety of Portuguese. The study of space raises basic epistemological 
questions in a number of different fields (e.g., Cognitive Science, Philosophy, Social 
Sciences, the Arts). The characterization of the interface between linguistic expression 
and spatial cognition involved a strong experimental component, with a psycholinguistic 
methodology, namely with respect to production and acquisition. A moderate Whorfian 
assumption underlies the investigation undertaken, namely that languages differ from one 
another with respect to their semantic structures and that the latter are reflected on the 
ways speakers conceive the world. Given the general aims mentioned above, research 
was carried out along the following lines: 

1. Demonstration of the relevance of cognition to the study of language, in particular 
to the interface between linguistic expression and spatial cognition; 

2. Definition of the scientific scope of cognitive linguistics relative to other 
linguistic currents in cognitive science, given the assumption of localist theory, 
establishment of space primitives (both cognitive and linguistic) within Leonard 
Talmy’s theoretical framework. 

3. Analysis of the interactions among the grammatical, lexical, and contextual mech-
anisms of the linguistic expression of space in European Portuguese, taking into 
consideration spatial, temporal, and aspectual references. 

4. Proposal of a parametrization of the space typology in European Portuguese and 
establishment of linguistic constraints on cognitive primitives of space. 



5. Establishment of the spatial parameters of the production of elicited narrative dis-
course by European Portuguese native speakers (both children and adults), 
adopting the psycholinguistic methodology developed in the 90s in particular by 
Melissa Bowerman, as well as by Maya Hickmann and Henriette Hendriks. 

 
The Cat Story: 

Picture 1: A bird is sitting in a nest which is on a limb of a tree. 
Picture 2: A bird flies away and a cat comes up to the tree. 
Picture 3: The cat sits watching the empty nest. 
Picture 4: The cat climbs the tree as a dog watches. 
Picture 5: The dog pulls the cat’s tail, as the bird flies back. 
Picture 6: The dog chases the cat away, as the bird hovers at the nest. 

 
The Horse Story: 

Picture 1: A horse is running in the field near a fence. 
Picture 2: The horse looks across the fence at a cow. 
Picture 3: The horse jumps the fence. Cow in the background and a bird on the fence. 
Picture 4: The horse stumbles on the fence and falls. The cow and bird watch. 
Picture 5: The cow bandages up the horse’s leg. The bird brings a first aid kit. 

 
The dissertation contains two volumes (over 1,000 pages). Volume I includes seven-

chapters which deal with the five topics listed above. Volume II, the Appendix (Chapter 
8), includes in particular (Chapter 8.3) the Corpus of 120 narratives (60 adults and 60 
children) elicited according to Hickman’s technique. The corpus is transcribed and 
codified in the CHAT format. 

 
Publications using these data should cite: 

 
Batoreo, H. (1996). Towards the characterization of the interface between linguistic ex-

pression and spatial cognition in European Portuguese: A psycholinguistic approach 
to the expression of space in elicited narrative discourse. Unpublished doctoral 
dissertation. Faculdade de Letras da Universidade de Lisboa, Portugal. 



9. Portuguese – Porto Alegre 

Ana Maria Guimarães 
Rua Carvalho Monteiro, 446/503 
Porto Alegre RS 90479-100 Brazil 
anaguima@vortex.ufrgs.br 
 
Since 1991, a group of Brazilian researchers in Porto Alegre has been working to es-

tablish a database on the language development of children from 5 to 9 years of age. This 
research focuses on language development in the period of the acquisition of literacy. The 
project is named “Language development in children during the literacy period.” The 
main goal of this project is to establish a data archive for doctoral students. The data are 
collected both cross-sectionally and longitudinally. However, only the cross-sectional 
data are currently in CHILDES. There are 180 cross-sectional participants, divided into 9 
groups with 20 participants in each, sampled at 6-month intervals. There are 10 
participants in the longitudinal study who have been followed five times a year, since 
1992. All of the participants are middle-class students from private schools in Porto 
Alegre, Brazil. Porto Alegre, the capital of the state of Rio Grande do Sul, is located on 
the left bank of the Guaibaís river. With a territory of 497 square kilometers and nearly 3 
million inhabitants, the metropolitan area has an intense cultural life built around two 
universities, museums and several theaters. 

 
The longitudinal data are in the directory called “alegre-lo”. The cross-sectional data 

are in the directory “alegre-x.” The age ranges of the 9 cross-sectional groups are: 
1. 5;0 to 5;5,29 
2. 5;6 to 5;11,29 
3. 6;0 to 6;5,29 
4. 6;6 to 6;11,29 
5. 7;0 to 7;5,29 
6. 7;6 to 7;11,29 
7. 8;0 to 8;5,29 
8. 8;6 to 9;0 
9. 9;0 to 9;6 
 
The seven children in the alegre-lo longitudinal corpus are given in the following 

table: 

Table 11: Porto Alegre Children 

Child Gender Age 
ALE female 4;8.7 to 8;10.11 
CAM female 4;11.14 to 8;9.17 
CAR female 4;3:7 to 8;5.1 
GAB male 5;9.19 to 9;0.17 
MAT male 6;2.3 to 9;0.2 



NAT female 5;4.2 to 8.9.24 
ROD male 5;5.1 to 7;7.2 

 
 

All data were collected in interview situation between a female adult and the child. 
All interviews took place in the school the child was attending or in the home, and lasted 
approximately 30 minutes. There were three elicitation tasks that were designed to 
provide a representative sampling of the child’s linguistic capabilities: 

1. Dialogue between the investigator and the children during which the experimenter 
asks questions about school, home, or significant events in the child’s life (like his 
or her birthday). 

2. Personal narrative (oral and written) in which the aim was to encourage the child 
to report on a meaningful event, at school or at home. 

3. Narrative from sequential pictures. 
For 20% of the participants there are also data from two additional tasks: 
4. Free conversation between children (dyads), and 
5. Retelling of a story the child had listened to before. 
 
There are two master’s dissertations in progress based on this data. One of them looks 

for the emergence of narrative voices and the other analyses the use of aspect to 
distinguish narrative foreground and background. We are also developing a new project 
on spatial expression in children’s narratives, in collaboration with Drs. Faria and 
Batoréo of the University of Lisbon in Portugal. 

 
Publications using these data should cite: 

 
Guimarães, A. M. (1994). Desenvolvimento da linguagem da criança na fase 

deletramento. Cadernos de Estudos Linguísticos, 26, 103–110. 
Guimarães, A. M. (1995). The use of the CHILDES database for Brazilian Portuguese. In 

I. H. Faria & M. J. Freitas (Eds.), Studies on the acquisition of Portuguese. Lisbon: 
Colibri. 



10. Portuguese – Florianópolís 

Leonor Scliar-Cabral 
UFSC/LLV 
Rua São Miguel 1106 
Bairro Saco Grande 
Florianópolís, Brazil 88030 
isapl@cce.ufsc.br 
 
These data were collected, transcribed, and examined during Leonor Scliar-Cabral’s 

doctoral thesis work in 1974. The records were reviewed during the adaptation at the 
University of Florianópolís to CHILDES in 1993. They consist of one Brazilian 
Portuguese child’s 5530 utterances in broad phonetic transcription (including intonational 
patterns) collected in three sessions: 

1.  Age 1;8.21, MLU 1.45 with 5 hours of recording for 1320 utterances. 
2. Age 1;10.20, MLU 2.22 with 6 hours of recording for 2245 utterances. 
3. Age 2;2.8, MLU 2.40 with 6 hours of recording for 1966 utterances. 
The phonetic transcription was made by Scliar-Cabral, who has phonological training. 

Three speech therapy students checked the transcriptions. The intonational patterns that 
were transcribed in the original version were not adapted to CHILDES, but this 
information will be added in the future. Notes were taken for describing the situational 
context and/or any relevant information. The child’s mother and father were helpful in 
translating his lexical creations. No videotapes were made. The following measures were 
computed: MLU, utterance types, utterance tokens, type-token ratio, upper bound, 
number of imitations, percentage of imitations, lexicon size, number of nouns, verbs, 
adjectives, locatives, and pronouns, functors required, functors present, and percentage of 
functors present. Other classes computed were: copulas; modals; pivotal operators; 
discourse operators; tags; interjections; onomatopoeias; stereotypes. Pronouns were 
subclassified as possessive, demonstrative and interrogative. MLU was computed using 
the criteria suggested by Brown (1973) and Bowerman (1973). Utterances were coded 
only as imitations if they had an identical intonation to the previous utterance, as well as 
a complete lexical overlap. Omitting imitations and onomatopoeias, the MLU computed 
by CLAN matched that computed by hand. 

The child was a Brazilian Portuguese native speaker, living in an upper-middle class 
suburb of São Paulo. He attended a part-day upper-middle-class nursery where Brazilian 
Portuguese was spoken. His parents were of upper-class Jewish background: although the 
father was a fluent speaker of French, the parents spoke only Brazilian Portuguese with 
their child. The father was a professor of linguistics at the University of São Paulo; the 
mother was a psychologist. There were frequent and tight contacts with other relatives, 
like uncles, aunts, and grandparents who also used Brazilian Portuguese. As is common 
among Brazilian upper-middle-class families, there was a housekeeper and a nanny who 
used a lower-class sociolinguistic variety, sometimes from different regions of Brazil. 
Excluding these inputs, all the other adults used the Brazilian Portuguese variety of São 
Paulo city and its surroundings. 



11. Spanish- Becacesno 

Maria Benedet, Celis Cruz, Maria Carrasco, Catherine Snow 
Faculdad de Psicologia 
UCM - Somosaguas 
Madrid, Spain 28223 
pscog06@sis.ucm.es 
pscogb3@sis.ucm.es 
 
This database has been created under the project "Psycholingüistic assessment of lan-

guage abilities in children" partially supported by the Comunidad Autónoma de Madrid 
(C.A.M.) and conducted under the direction of M. J. Benedet. The data have been 
collected by students in speech therapy program at the Universidad Complutense de 
Madrid (U.C.M.). 

 
The transcription has been performed by students in the Speech Therapy and Psychol-

ogy programs at the U.C.M. These students have been trained and supervised by M. 
Carrasco and C. Celis. Catherine Snow has been a central piece in our own training and 
advice. She has also made possible a partial support that we had at this stage. 
BECACESNO is a combination of our initials. 

  
The principal aim of this corpus is to achieve a descriptive study of the normal devel-

opment in conversational language skills for children between ages 4 (3;6) and 12 (11;6). 
 
The corpora has 81 transcriptions, each based on one-hour audio recordings. Each 

tape includes a free conversation between one or more children and an adult. The target-
children are normal monolingual speakers of Spanish. 

 
The file names begin with the age of the child in years and months, then the gender of 

the target child, then the letter “g” if there is a group of children or “c” if there is a class 
of children.  For example, 10c03.cha indicates a class of children between ages 9,6 and 
10,6. 



12. Spanish- ColMex 

Oralia Rodriquez 
Estudios Linguisticos 
El Colegio de Mexico, A.C. 
Camino Al Ajusco No. 20 
Mexico, D. F. 01000 
orodrig@jupiter.colmex.mx 
 
This corpus includes short samples from 30 Mexican children ages 6;0 to 7;0. Each 

child performed two tasks. One was the narrative description of a short set of pictures; the 
other involved providing instructions for a simple task. The files for the narratives are 
named *nar.cha and the files for the instructions are named *ins.cha. 



13. Spanish – Diez-Itza 

Eliseo Diez-Itza 
Universidad de Oviedo 
Departamento de Filosofía y Psicología 
C/ Aniceto Sela 
33005 Oviedo, Spain 
ditza@correo.uniovi.es 
 
These data were contributed by Eliseo Diez-Itza. They are a small part of a much 

larger corpus being prepared at the University of Oviedo by Dr. Diez-Itza and his 
students, with assistance from Verónica Martínez, Raúl Cantora, and Manuela Miranda. 
This database has provided the basis for several cross-sectional descriptive studies on the 
acqusition of Spanish, with special focus on phonological, lexical, and narrative issues. 
The directory currently contains 20 transcripts of dyadic conversations between children 
(10 girls and 10 boys in the age range from 3;0 to 3;11) and investigators trained in the 
process of recording, transcribing, and analyzing spontaneous speech samples, using 
CHAT conventions. The taping sessions were conducted in the participants’ homes. Each 
one lasted approximately forty-five minutes. During this spontaneous verbal interaction, 
the children had to tell a story. They were also asked to talk about a visit to the doctor, 
and a birthday party. GEM header lines were used to mark these particular passages. The 
spontaneous speech parts (HES) were also marked.  

 
Publications using these data should cite one or more of these:  

 
Diez-Itza, E. (1995). Procesos fonológicos en la adquisición del español como lengua 

materna. In J.M. Ruiz, P. Sheerin, & E. González-Cascos (Eds.), Actas del XI 
Congreso Nacional de Linguistica Aplicada. Valladolid:Universidad de Valladolid. 

Diez-Itza, E. (1998). Nuevas tecnologías para el estudio del aprendizaje del lenguaje 
desde la perspectiva funcional: El proyecto CHILDES. Paper presented at the XXII 
International Conference of Functional Linguistics, Evora, Portugal. 

Diez-Itza, E., Martínez, V., Cantora, R., & Miranda, M. (1999). Procesos fonológicos de 
metátesis en el habla infantil. Paper presented at the IV Symposium of Psychlinguis-
tics, Universidad Autónoma de Madrid, Spain. 

Diez-Itza, E., & Perez-Toral, M. (1996). El desarrollo temprano de funciones discursivas. 
In M. Perez-Pereira (Ed.), Estudios sobre la adquisicion del castellano, catalan, eusk-
era y gallego. Santiago de Compostela: Universidade de Santiago de Compostela. 

Diez-Itza, E., Snow, C.E., & MacWhinney, B. (1999). La Metodología RETAMHE y el 
Proyecto CHILDES: breviario para la codificación y análisis del lenguaje infantil. 
Psicothema, 11, 3: 517-530  



14. Spanish – Linaza 

José L. Linaza 
Psicología de los procesos 
Universidad Autónoma de Madrid 
Cantoblanco 
Madrid 34, Spain 
jlinaza@ccuam3.sdi.uam.es 
 
Jose Linaza of the University of Madrid has contributed data from a longitudinal case 

study of his son Juan between ages 2 and 4. Juan’s younger brother Jaime also talks in the 
files collected at the later ages. The names of the files reflect Juan’s ages in years and 
months. The data were reformatted into CHAT in 1992. Most of the files have the father 
as the major interlocutor. However, the mother and another researcher speak with the 
child on some of the tapes. Juan’s speech is often transcribed in a way that captures 
phonological deletions. For example, “Orge” is used for “Jorge” and so on. Before doing 
analyses for lexical items, the researcher should take a good look at these alternative 
spellings. The marking of clauses or utterances in the original was not always consistent, 
so counts such as MLU would not be appropriate. 



15. Spanish – López Ornat 

Susan López Ornat 
Departamento de Procesos Cognitivos 
Facultad de Psicología 
Universidad Complutense de Madrid 
Madrid 28223 Spain 
pscog09@sis.ucm.es 
 
This directory contains the longitudinal corpora of a Spanish child, from Madrid, 

Spain. The child, named María, was studied by Susana López Ornat of Madrid’s 
Complutense University, from 1988 to 1991. María is an only child who was videotaped 
from ages 1;07 to 4;00, every fortnight in sessions of about 30 minutes. Those took place 
at home during bath, play or feeding interactions with her parents, who belong to a 
middle-class professional family. The CHAT version of the database was recoded by 
María Carrasco, at the Faculty of Psychology (Universidad Complutense de Madrid). 

 
The ID field for file segments has three components: the first digits correspond to age 

in years and months, “z” stands for this participant, and the following three digits number 
the file in a chronological order. Example: the ID field 107z001.cha indicates the first 
segment of the file from age 1;07. 

The symbol [= text] stands for the adult version of María’s sentence. 
The symbol [= ? text] stands for unknown adult version. 
The symbol [=% text] stands for the sentence context. 
The symbol ( ) indicates an ambiguous phoneme. 
 
The transcription was made maintaining the orthographic rules of standard Spanish, 

but an apostrophe (’) marks the emission of an amalgam, where the child fuses two or 
more different adult words with no underlying grammatical analysis. For example, “s’a” 
means the child has fused the clitic “se” with the verb “ha”. 

 
Publications using these data should cite: 
 
López Ornat, S. (1994) La adquisición de la lengua Española. Madrid: Siglo XXI. 

 
For further analysis of this database please consult: 

 
López Ornat, S. (1997) What lies in between a pregrammatical and a grammatical repre-

sentation? Evidence on nominal and verbal form-function mappings in Spanish from 
1;07 to 2;01. In W.R. Glass & A. T. Pérez-Leroux (Eds.) Contemporary perspectives 
on the acquisition of Spanish. Somerville, Mass., Cascadilla Press. 

Mariscal, S. (1996) Adquisiciones morfosintácticas en torno al sintagma nominal: El 
género gramatical en español. In M. Pérez Pereira (Ed.) Estudios sobre la adquisición 
del castellano, catalán, eusquera y gallego (pp. 263–270). Universidade de Santiago 
de Compostela: Servicio de Publicacions. 



16. Spanish – Marrero / Albalá 

José María Albalá 
Departamento de Lengua Española 
Universidad Nacional de Educación a Distancia 
Senda del Rey s/n 
28040 Madrid, Spain 
 
Victoria Marrero 
Departamento de Lengua Española 
Univ. Nacional de Educ. a Distancia 
Senda del Rey s/n 
Madrid, Spain 28040 
Victoria.Marrero@human.uned.es 
 
These 12 files are the first part of a corpus on Spanish child language in CHAT 

format. The aim of our work is the linguistic analysis (at the phonic, morphologic, 
syntactic, semantic, and pragmatic levels) of the language of six normal children, from 
1;8 to 8 years old. This longitudinal study started at the end of 1990. Transcription is 
orthographic, when it is possible. When the child form does not correspond to a standard 
word, but we can identify the unit, the transcription is as close as feasible to the 
orthographic representation. 

Errors are not marked with [*] on the main line, but are coded on the %err dependent 
tier, with the following structure: 

<locus> nonstandard word = standard word 
 
Files beginning by IDA belong to a child living in the Canary Islands, where a 

specific dialect of Spanish is spoken (similar, in some aspects, to the Caribbean Spanish). 
The transcription was made, however, maintaining the orthographic rules of standard 
Spanish, but indications about the pronunciation of some sounds are attached. 

 



17. Spanish – Montes 

Rosa Graciela Montes 
Universidad Autónoma de Puebla 
Apdo. Postal 1356 
Puebla, Mexico 72001 
rmontes@udlapvms.pue.udlap.mx 
 
The data being contributed consist of transcripts of thirteen 30 to 45 minute audio re-

cordings of a Spanish-speaking child interacting with her parents in the child’s home. The 
earliest recording was made when the child was 1;7.20 years of age and the last one when 
she was 2;11.14. 



17.1 Biographical data 

 Koki was the first child of a middle-class professional couple. Both parents were lin-
guists. At the time the tapes were made the parents had research and teaching jobs in a 
linguistics program in Patzcuaro, Mexico. The mother was out of the house from 9 A.M. 
to 1 P.M. and then again from 4 to 8 every evening. The father worked mostly at home. 
At the time the tapes were made Koki was the only child; however, during some of the 
later tapes, the mother is pregnant with her second child, and reference is made to this 
baby in some of the tapes. 



17.2 Language Background 

 The child, Koki, who is the researcher’s own child, was acquiring Spanish as a first 
language. The father is American, his native language is English and he was learning 
Spanish at the time that the tapes were being made. However, even when he was not 
fluent in the language, he usually addressed Koki in Spanish. The mother is Argentine, 
her native language is Spanish, but she had acquired English as a child living in various 
English-speaking countries. The parents spoke in English to each other but both spoke 
mostly in Spanish to Koki. Koki was born in Poland, where her parents were teaching. 
When she was 6 months old the family left Poland and went on an extended trip to 
Argentina where they stayed until just before Koki’s first birthday. During this time they 
lived with the mother’s family in a Spanish-speaking household. The family lived briefly 
in the States, for a period of two months (1;1 to1;3) and then moved to Patzcuaro, 
Michoacan, in Mexico, where the recordings were made. At the time the recordings were 
started they had been living in Patzcuaro for 4 months (1;7.20). 

 
To summarize Koki’s language background: she was acquiring Spanish as a first lan-

guage. Everybody in the house spoke to her in Spanish, including her father who was 
learning Spanish. The Spanish spoken in her surroundings was Mexican Spanish; 
however, the mother spoke Argentine Spanish. Koki’s Spanish seems to be mostly 
Mexican. In the earlier tapes there are some phonological and lexical features from 
Argentine Spanish. In the later tapes, there are Argentine lexical items, but Koki’s 
phonology is mostly Mexican. Her regular contacts with Mexican speakers included a 
Mexican woman who came in daily to help around the house and two little girls, slightly 
older, who lived down the street and with whom Koki played often. 

 
The parents did not keep a diary record of Koki’s language development, but notes 

indicated that her first “words” were at around 10 months. A lexicon of her productive 
vocabulary drawn up on June 15, one month before the first recording, lists 
approximately 60 words. 



17.3 Data Collection 

The data were gathered with no particular purpose other than to document the 
development of the child’s “communicative competence.” The tape recorder was turned 
on during “play sessions” or daily routines (lunch, bath, and so forth.) and no attempt was 
made to elicit any forms or test her competence. The tape recorder was always in full 
view and was a big source of interest although it did not appear to inhibit the child. 
However, it did have some influence on the interaction because very often when the child 
made moves to grab the microphone or the tape recorder the mother attempted to distract 
her by calling attention to some other objects or would initiate some other activity. These 
play sessions are “naturalistic,” but they are also special child-centered situations. The 
adults tended to follow the child’s lead and the child, in general, is the one who proposed 
and initiated activities. When both parents were together they tended to each interact with 
the child rather than with each other. Talk between the parents were tacitly assumed to be 
some sort of interruption. When the tape recorder was not on the same type of activity 
often occurred. Thus, the recorded events were felt to be natural or typical of that type of 
situation. However, unrecorded play sessions were more susceptible to outside 
interruptions than were recorded ones. 

 



17.4 Transcription 

 The transcripts presented are in CHAT format. Pauses are indicated by # plus 
seconds and tenths of seconds in brackets. Following suggestions in the literature for 
conversations with young children, only pauses between utterances greater than 2 
seconds were marked. The transcripts were made from audio recordings. During the 
recording sessions one of the parents (usually the mother) made notes about the context 
of utterances, concurrent actions, and so forth. However, these notes usually note major, 
salient actions and details are lost that often are crucial for giving a full interpretation of 
what went on. 

Table 12: Montes Files 

File Date Age Duration 
k01 21-JUL-1980 1;7.20 30 mins 
k02 19-SEP-1980 1;9.18 30 mins 
k03 26-NOV-1980 1;11.25 30 mins 
k04 30-JAN-1981 2;1.29 30 mins 
k05 28-FEB-1981 2;2.27 30 mins 
k06 22-MAR-1981 2;3.21 10 mins 
k07 19-APR-1981 2;4.18 30 mins 
k08 25-MAY-1981 2;5.24 45 mins 
k09 11-JUN 1981 2;6.10 30 mins 
k10 11-JUL-1981 2;7.10 30 mins 
k11 10-AUG-1981 2;8.9 30 mins 
k12 19-SEP-1981 2;9.18 30 mins 
k13 15-NOV-1981 2;11.14 45 mins 

 
 
K01 and K13 are the end-points of the tapes done with this child, however there are 

about twenty additional tapes awaiting further transcription. 
 
The author would appreciate receiving a citation notice of any use made of this 

corpus, and, if possible, a copy of the paper or article.  
 

Publications using these data should cite: 
 

Montes, R. (1987). Secuencias de clarificación en conversaciones con niños (Morphe 3-
4): Universidad Autónoma de Puebla. 

Montes, R. G. (1992). Achieving understanding: Repair mechanisms in mother–child 
conversations. Unpublished doctoral dissertation, Georgetown University. 



18. Spanish – Romero 

Silvia Romero-Contreras 
University of the Americas 
Puebla 223 Col. Roma 
Mexico, D.F. 06700 
 
This project has been funded by the researchers themselves and the University of the 

Americas. This corpus is part of a database that we are gathering of Spanish as a first lan-
guage in naturalistic contexts, for the development of descriptive studies of the process of 
the construction of communicative competence in Spanish monolinguals. 



18.1 Data Collection 

Data were collected from the child in daily parent–child interaction at home. Samples 
were videotaped. Children in this project are selected according to the age range defined 
(6 months to 7 years). They, as well as their parents, have to be native Spanish speakers, 
residents of Mexico City for the last 5 years. Participants have to be free of any condition 
that may suggest abnormal development or a family history that may indicate a language 
impairment. Children should be free of strong cultural influences other than Mexican; 
therefore, those children attending bicultural schools are not eligible. 



18.2 Transcription Procedure 

Transcription was done directly from the videotapes with the aid of field diaries for 
other contextual information. Several passes of the video were often necessary. Regular 
spelling was the rule, except for unintelligible or child specific utterances. No translation 
into English has been included. Warning: Contextual information is still limited; copies 
of videos are available on request. 

 
In the file name, the first and second digits stand for the lower limit of the age range 

of the child at the beginning of the study, expressed in years (first digit) and months 
(second digit). The third and fourth digits stand for sex. Twelve children are included in 
each age range, therefore numbers used are from 00 to 11, odd numbers are females, even 
numbers are males. The fifth digit stands for the child’s school option, that is, the kind of 
school the child attends or is going to attend: 0 = public school, 9 = private school. The 
sixth digit stands for the part of the corpus in the file, this data is coded progressively: 1 = 
first part, 2 = second part, and so forth. 

 
Three @Stim codes are used: Sinclair lógica, Sinclair física, and Sinclair simbólico. 

These codes refer to specific tasks used with the children in order to assess their cognitive 
development taken from Sinclair (1982). 

 
Biographical Data for participant in file 200691. Participant’s age at the beginning of 

the study was 2 years. He was a male. He had one older and one younger sisters. He was 
enrolled in a private preschool. His parents were middle-upper-class. The father was a 
biochemical engineer currently working in the Foreign Trade Division of a Foreign bank. 
The mother was a Speech and Language therapist. They were Catholics. 

 
All the family, except for the father who grew up in Monterrey, Nuevo León, had al-

ways lived in Mexico City. The family lived in an urban home with all facilities: kitchen, 
three bathrooms, four bedrooms, garage, garden, and so forth. The child, at the moment 
of the study, shared his room with his older sister (5 years) and had for himself and his 
siblings a game-room full of toys of all kinds. The child likes to watch movies, the same 
ones over and over. His favorite activities include ball games, playing musical toy 
instruments, story telling, book reading and other age appropriate games. 

 
No pseudonyms have been used, nor need to be used. Informants have given consent 

for the use of their data. We ask potential users of our data to give notice in advance to 
the authors, outlining the purpose of the study and specific uses to the corpus.  

 
Publications using these data should cite: 

 
Romero, S., Santos, A., & Pellicer, D. (1992). The construction of communicative compe-

tence in Mexican Spanish speaking children (6 months to 7 years). Mexico City: Uni-
versity of the Americas. 

 



Additional references include: 
 
Sinclair, H. (1982). Los beb. Buenos Aires: Gedisa. 



19. Spanish – Serra / Solé 

Miquel Serra 
Departament de Psicologia Basica 
Universitat de Barcelona 
Adolf Florensa s/n 
Barcelona, 08028 Spain 
mserra@psi.ub.es 
 
This directory contains the transcripts from the single Spanish-speaking child in the 

Serra / Solé longitudinal study of 10 children. In the larger study, five children are mono-
lingual Catalan, four are bilingual Catalan-Spanish, and one is monolingual Spanish. The 
Spanish speaking-child, Eduard, was videotaped from 1;4 to 3;10 from 1986 to 1989. He 
was videotaped at his homes in spontaneous interaction with his mother, in sessions of 30 
to 45 minutes. The family was middle-class. 

 
The research project is entitled “Language acquisition in Catalan and Spanish 

children” and is directed by Miquel Serra (Universitat de Barcelona) and Rosa Solé 
(Universitat Autonoma de Barcelona). It has received support from the Spanish research 
council (Grants DGICYT PB84/0455; PB89/0317; PB91/0851; PB94/0886). The 
research assistants of the project have been: Montserrat Cortés, Connie Schultz, Elisabet 
Serrat, Vicens Torrens, and Melina Aparici. Cristina Vila and Montse Capdevila have 
collaborated in different stages of it. 

 
The authors would appreciate receiving a copy, or a summary, of any work using the 

corpus. The times for the recording of the 11 files from Eduard are as follows: 
 
10-14.cha (1;4,8) 
10-15.cha (1;5,16) 
10-16.cha (1;7,15) 
10-17.cha (1;9,19) 
10-18.cha (2;0,30) 
10-19.cha (2;3,4) 
10-20.cha (2;4,28) 
10-21.cha (2;7,10) 
10-22.cha (2;10,0) 
10-23.cha (3;1,12) 
10-24.cha (3;10,20) 



20. Spanish – Shiro 

Martha Shiro 
Instituto de Filologia “Andres Bello” 
Universidad Central de Venezuela 
Apartado 47141 
Caracas, Venezuela 
mshiro@reacciun.ve 
 
The narratives in this data were collected from 113 Venezuelan children by Martha 

Shiro of Universidad Central de Venezuela for a doctoral thesis under the direction of 
Catherine Snow, Lowry Hemphill, and Victoria Purcell-Gates of the Harvard Graduate 
School of Education. The children, 56 first graders and 57 fourth graders, were selected 
from three public schools and three private schools. Due to the characteristics of the 
Venezuelan educational system, all 59 children interviewed in the private schools come 
from high SES families, and all 54 children from the public schools come from low SES 
families.  

The interviews consisted of an initial warming up conversation, where the child 
talked about his or her personal background, followed by 4 types of prompts which 
elicited 4 narrative types (the transcription is gemmed for the narratives produced in the 
interview). A total of 444 narratives were produced. The personal narratives were elicited 
with the following tasks: 

1. Personal Narrative, Open-ended Prompt: the child was asked to tell a story about 
a frightening experience (¿Te pasó algo que te haya dado un susto? Cuéntame.) 

2. Personal Narrative, Structured Prompt: The interviewer modeled a short personal 
anecdote and asked the child if something similar had ever happened to him or 
her. The following 3 prompts were used to make sure that the child would 
produce at least one story: 

a. El otro día subí al Ávila y se me atravesó una culebra. Me asusté y salí corriendo. 
¿A ti te pasó algo parecido? 

b. Ayer estaba cortando el pan. El cuchillo estaba afilado y en vez de cortar el pan, 
me corté el dedo. Me salió mucha sangre y tuve que ir a la clínica para que me 
curen ¿A ti te pasó algo así? 

c. ¿Te llevaron alguna vez de emergencia al hospital? 
3. Fictional Narrative, Open-ended Prompt: The child was asked to tell the story of a 

favorite film, video or TV program. 
4. Fictional Narrative, Structured Prompt: The child was shown a wordless animated 

video (Picnic, Weston Woods, 1993) and asked to tell the story. The film was 
shown twice and the children retold the story after the second viewing to the re-
searcher who was not present when the film was projected and pretended not to be 
familiar with the story.  

 
Each file has a four-field ID that lists: (1) ID numbers, (2) School initial (SL, PE, 

IGN stand for the 3 private schools, RG, LE, FR, stand for the 3 public schools), (3) age 
in months, and (4) sex. Transcriptions follow the conventions of CHAT format and most 



utterances are divided into clauses [c]. The Spanish spoken by the children is the 
Venezuelan variety from the capital of Caracas. Only a few phonological deletions are 
signaled in the transcription. 

The recordings of the interviews have been digitalized on 37 CD’s entitled Corpus del 
habla de niños caraqueños en edad escolar 1996, Instituto de Filología “Andrés Bello”, 
Universidad Central de Venezuela. Anyone interested in acquiring the audio portion of 
the transcripts should write to Martha Shiro (mshiro@reacciun.ve). 

 
Publications that make use of this corpus should cite any of the following: 
 

Shiro, M. 1997 Getting the story across: A discourse analysis approach to evaluative 
stance in Venezuelan children’s narratives. Unpublished Doctoral Dissertation. 
Harvard University. 

Shiro, M. 2000a. Los pequeños cuentacuentos. Cuadernos de Lengua y Habla, 2, 319-
337. 

Shiro, M. 2000b. Diferencias sociales en la construcción del yo y del otro: Expresiones 
evaluativas en las narraciones de niños caraqueños en edad escolar. In de Bustos 
Tovar et al. Lengua, discurso, texto, (Vol. 1, pp.1303-1318). Madrid: Universidad 
Complutense & Visor Libros.  



21. Spanish – Vila 

Elisabet Serrat Sellabona 
Department of Psychology 
University of Girona, Pl. Sant Domenech, 9 
17071 Girona, Spain 
eli@zeus.udg.es  
 
This is a corpus of data from Emilio, a Spanish-speaking boy who was audio recorded 

(with some gaps) from 0;11 to 4;08. Emilio was born 20-MAY-1980. The project has 
been partially supported by a grant from Spanish Government (DGICYT PB89-0624-
C02-01). The head of the project was Ignasi Vila, and the work was carried out in the 
ICE (Institute of Educational Sciences) in the University of Barcelona. Associate 
researchers were Montserrat Cortés, Montserrat Moreno, Carme Muñoz, and Elisabet 
Serrat. The collection and transcription of the data would have not been possible without 
the help of Carme Mena, Ana Novella, and Joaquim Romero. 

Table 13: Vila – Emilio Files 

File Age File Age File Age 
E01.cha 0;11.09 E13.cha 1;10.11 E25.cha 2;08.27 
E02.cha 1;00.10 E14.cha 1;10.19 E26.cha 2;11.07 
E03.cha 1;01.20 E15.cha 1;11.12 E27.cha 2;11.24 
E04.cha 1;04.09 E16.cha 2;00.02 E28.cha 3;10.00 
E05.cha 1;04.24 E17.cha 2;00.29 E29.cha 3;10.13 
E06.cha 1;05.19 E18.cha 2;01.22 E30.cha 3;11.25 
E07.cha 1;06.08 E19.cha 2;03.00 E31.cha 4;00.09 
E08.cha 1;06.19 E20.cha 2;04.16 E32.cha 4;01.00 
E09.cha 1;07.11 E21.cha 2;05.23 E33.cha 4;01.12 
E10.cha 1;08.13 E22.cha 2;06.17 E34.cha 4;06.00 
E11.cha 1;08.26 E23.cha 2;07.08 E35.cha 4;08.15 
E12.cha 1;09.19 E24.cha 2;07.24   
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